DOCUMENT 



M XII M K 



AL 001 853 



ED 030 097 

By 'Car Ton, Aaron Suss 

Extending the Psychological Theory and Educational Possibilities of Programmed Language Instruction. 

Pub Oate 26 Apr 69 

Note '160.: Pre -publication paper presented at the Kentucky Foreign Language Conference, Lexington, 
Kentucky. April 26. 1965. " 

EDRS Price M F -SO 25 HC -$0.90 

Oescriptors-Branching, Fles. ^Language Instruction, Learning Difficulties. Learning Processes. Learning 
Theories. Linguistic Theory. ‘Programed Instruction, Programed Materials, ♦Psycholinguistics, ‘Second 
Language Learning, Transformation Theory (Language) 

The author objects to criticism- of current programed language instruction (PLI) 
materials. In a "conventional FL (foreign language) class" of 1*0 class hours a year, 
the amount of time spent in active, immediately reinforced responding by any individual 
student would be less than 100 minutes. This is in contrast to the shortest PLI 
program (53 class hours a year), in which a student spends at least 40 percent of his 
time responding The implication is that the intensive, controlled responding that 
characterizes PLI (and many other methods of FL education) may be quite effective, 
but that it is not merely as effective as other processes of learning." The most 
relevant and effective processes may be under the student's rather than the 
pedagogue's control. The author examines the relevance of transformationalism to FL 
pedagogy and the various possibilities of using such language learning mechansims as 
"intentional imitation." "shadowing." and "feedback." In discussing how programing can 
develop various skills for further learning, he points out that developing "self -critical 
skill" can serve in the future acquisition of phonology, and "inferencing" can aid in 
acquiring new vocabulary. Branched, rather than linear, programing implies an 
acceptance of individual differences among students. Programers should study 
artists* control of audience responses. (AMM) 
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4 At last year's Kentucky Foreign Language Conference, William 
Clark reported that in a number of introductory college foreign 
language courses students using PLI did as well as — or better than — 
students in the general college population on the MLA-ETS Cooperative 
Tests . The amount of time the students using PLI required to achieve 
the scores equivalent to one year of college foreign language study 
ranged from 53 to 94 hours in a Spanish program and from 135 to 200 
hours in a German program. The Mueller-Niedzielski Basic French 11 
programmed course requires approximately 84 hours to achieve the 
equivalent of an initial college year. 

I think that 120 hours might be taken as a reasonable 
estimate of the number of hours of classroom instruction required 
— or at least, provided — by a conventional first year college 
FL course. A student might be expected to spend between 80 to 100 
hours of outside preparation, presumably not required of a PLI 
student, in addition to the time spent in the class and language 
laboratory. The smallest total number of hours required by a 
conventional course, (200 hours) is equal to the largest amount 
spent on any programmed course. 



The implication that seems to be suggested by these, as yet 
spotty, data is that PLI wins a "hands down" victory over conventional 
FL instruction in respect to efficiency for the student. And yet 
Albert Valdman suggested at last year's conference ** that "adherence 
to the orthodox Skinnerian principles (which characterized at least 
parts of the programs referred to in Clark's report) and failure to 
consider a more powerful and adequate theory of lai guage is respon- 
sible for the general inefficiency (italics mine) of currently 
available programmed FL materials and the lack of impact these mate- 
rials have had on FL instruction in this country." 

Unless my calculations are in error, it is difficult to see 
how Valdman could arrive at his conclusion. I should prefer, however, 
to assume that my calculations are essentially correct and nevertheless 
attempt to ascertain what might have prompted Valdman to perceive 
PLI as he did. 

Tne first possibility that suggests itself is that the 
MLA-ETS Cooperative Tests are not valid measures of FL performance 
and competence and thus generate false conclusions in comparisons 
between courses in respect to achievement. While it is possible 
that the validity of the tests are yet to be further refined, it is 
unlikely, however, that any intuition that Valdman may have had 
about individuals whose test scores did not correspond with their 
FL competence would not have been as applicable to students in 
o invent ional FL classes as to students of PLI. 



